Progression of skills and Knowledge – Our  Lady Queen of Heaven Primary School

	EYFS
	
	
	
	Writing
	

	
	Outcomes
	Communication and Language 
	Reading 
	Composition
	Transcription 
	Physical Development 

	


	· To orally retell key parts in a story 
· To draw images and write letters and labels  to represent parts of a story 
· To orally retell a story using signs and words.  

· To label a plan and attempt to write a simple caption 
· To create a story map of the journey and write labels/captions/ sentences 
· To write a letter from a character 
· Rewrite a story


	· Engage in story times 
· Learn and use  new vocabulary 
· Develop social phrases 
· Listen carefully to rhymes paying attention to how they sound 
· Listen to and talk about stories to build familiarity and understanding 
· Understand how to listen carefully and why listening is important 
· Articulate their ideas and thoughts in well  formed sentences
· Describe events in some detail 
· Listen to and talk about selected non-fiction to develop a deep familiarity with new knowledge and vocabulary
· Use new vocabulary in different contexts 
· Ask questions to find out more and to check they understand what has been said to them 
· Use talk to help work out problems and organise thinking and activities 
· Explain how things work and why they might happen 
· Connect one idea or action to another using a range of connectives 
· Retell a story, once they have developed a deep familiarity with the text; some as exact repetition
· Retell the story, once they have developed a deep familiarity with the text; some as exact repetition and some in their own words

	· Read individual letters by saying the sounds for them 
· Blend sounds into words, so that they can read short words made up of known letter– sound correspondences 
· Read a few common exception words matched to the school’s phonic programme
· Read some letter groups that each represent one sound and say sounds for them 
· Read simple phrases and sentences made up of words with known letter–sound correspondences and, where necessary, a few exception words 
· Re-read these books to build up their confidence in word reading, their fluency and their understanding and enjoyment


	· Identifying initial sounds and then writing the sound with letter/s
· Form lower-case letters and capital letters correctly
· Spell words by identifying the sounds and then writing the sound with letter/s
· Orally rehearse sentences before writing
· Draw and annotate: Use pictures with labels/captions to represent ideas
· Sequence ideas: begin to order events in a story or recount
· Experiment with different purposes: e.g. lists, cards. Signs
· Develop awareness of audience- sharing writing with peers or adults
· Re read aloud: check writing makes sense and matches intended meaning
	· Re-read what they have written to check that it makes sense
· Write short sentences with words with known sound-letter correspondences using a capital letter and full stop
· Letter formation fluency: consistent size, orientation, and spacing of letters.
· Handwriting posture and grip: correct pencil hold, sitting position, and stamina.
· Apply phonics knowledge: segment and spell simple words using taught sounds.
· Common exception words: begin to spell irregular words (e.g., “the,” “to”).
· Spacing between words: awareness of word boundaries in writing.
· Use of capital letters and full stops: transcription of sentence boundaries.

	· 3-4 Years
· Show a preference for dominant hand 
· Use one-handed tools and equipment, for example, making snips in paper with scissors.
· Use a comfortable grip with good control when holding pens and pencils.
· Children in Reception 
Use their core muscle strength to achieve a good posture when sitting at a table or sitting on the floor.
· Develop the foundations of a handwriting style which is fast, accurate and efficient.









.


	Year 1  

	Information
e.g. labels, captions, fact files

	Recount
e.g. trip/event recounts (real events), simple diaries, letters to characters
	Instructions
e.g. ordering and sequencing, simple processes carried out our things that are made
	Fiction
e.g. short narratives where sentences are sequenced

	Transcription
	Transcription
	Transcription
	Transcription

	· Use capital letters for names of people and places.
· Use punctuation in some sentences:
· Some full stops and capital letters
· Some question marks
· Use exclamation marks where appropriate.
· Leave spaces between words consistently.
· Spell words using taught phonics (40+ phonemes).
· Spell common exception words (the, said, was, etc.).
· Spell days of the week accurately.
· Apply suffixes (-s/-es for plurals, -ing/-ed/-er/-est where no root change is needed).
· Use the prefix un- (e.g., unhappy).
· Handwriting: sit correctly, hold pencil comfortably, form lower-case and capital letters, form digits 0–9, understand handwriting families.
· Develop stamina to write several linked factual sentences fluently.

	· Use capital letters for names of people, places, and days of the week.
· Use a capital letter for the personal pronoun I.
· Use punctuation in some sentences:
· Some full stops and capital letters
· Some question marks (letters)
· Some exclamation marks
· Spell days of the week accurately.
· Some accurate use of suffixes (-ed for past tense endings with no change to the root).
· Leave spaces between words consistently.
· Spell words using taught phonics (40+ phonemes).
· Spell common exception words (the, said, was, etc.).
· Apply suffixes (-s/-es for plurals, -ing/-er/-est where no root change is needed).
· Use the prefix un- (e.g., unhappy).
· Handwriting: sit correctly, hold pencil comfortably, form lower-case and capital letters, form digits 0–9, understand handwriting families.
· Develop stamina to write several linked sentences fluently.

	· Use capital letters for names of people, places, and days of the week.
· Use a capital letter for the personal pronoun I.
· Use punctuation in some sentences:
· Some full stops and capital letters
· Some question marks
· Some exclamation marks (for emphasis in instructions)
· Spell words using taught phonics (40+ phonemes).
· Spell common exception words (the, said, was, etc.).
· Apply suffixes (-s/-es for plurals, -ing/-ed/-er/-est where no root change is needed).
· Use the prefix un- (e.g., untie).
· Handwriting: sit correctly, hold pencil comfortably, form lower-case and capital letters, form digits 0–9, understand handwriting families.
· Leave spaces between words consistently.
· Develop stamina to write several linked instructional sentences fluently

	· Use capital letters for names of people and places.
· Use a capital letter for the personal pronoun I.
· Use punctuation in some sentences:
· Some full stops and capital letters
· Some question marks
· Some exclamation marks
· Spell words using taught phonics (40+ phonemes).
· Spell common exception words (the, said, was, etc.).
· Spell days of the week accurately.
· Apply suffixes (-ed for past tense, -s/-es for plurals, -ing/-er/-est where no root change is needed).
· Use the prefix un- (e.g., unhappy).
· Handwriting: sit correctly, hold pencil comfortably, form lower-case and capital letters, form digits 0–9, understand handwriting families.
· Leave spaces between words consistently.
· Develop stamina to write several linked sentences fluently.


	Composition
	Composition
	Composition
	Composition

	· Orally compose a sentence before writing it.
· Write key words and new vocabulary.
· Combine words to make single clause sentences.
· Use and to join words and clauses.
· Sequence facts logically (e.g., in a list, captions, or fact file).
· Use headings or labels to organise information.
· Begin to use simple description to add detail to facts (e.g., “The dog is brown”).
· Write for a purpose (e.g., labels for a display, captions for pictures, fact files for a topic).
· Use time connectives (first, next, then, finally) to order events.
· Add simple descriptive detail (adjectives for people, places, events).
· Write for an audience (e.g., a letter to a character, a diary entry).

	· Orally compose a sentence before writing it.
· Write key words and new vocabulary.
· Begin to link ideas by subject or pronoun.
· Combine words to make single clause sentences.
· Use and to join words and clauses.
· Sequence sentences to form a short recount or diary entry.
· Use time connectives (first, next, then, finally) to order events.
· Add simple descriptive detail (adjectives for people, places, events).
· Write for an audience (e.g., a letter to a character, a diary entry).
	· Orally compose a sentence before writing it.
· Write key words and new vocabulary.
· Combine words to make single clause sentences.
· Use and to join words and clauses.
· Sequence steps logically (first, next, then, finally).
· Use imperative verbs (cut, mix, put, go) to give clear instructions.
· Write for a purpose (e.g., classroom routines, recipes, how to make/do something).
· Add simple detail to clarify steps (e.g., “Mix the flour carefully”).

	· Orally compose a sentence before writing it.
· Write key words and new vocabulary.
· Combine words to make single clause sentences.
· Use and to join words and clauses.
· Sequence sentences to form short narratives (beginning, middle, end).
· Use simple description to describe a character or setting.
· Begin to link ideas by subject or pronoun.
· Use time connectives (first, next, then, finally) to order events in a story.
· Write for an audience (e.g., retelling a familiar tale, creating a new ending).


	Grammar/ Spelling 
	
	Handwriting
	

	Spell words containing each of the 40+ phonemes already taught
Days of the week
Naming the letters of the alphabet
Add prefixes and suffixes
Using the spelling rue for adding –s –es as the plural marker for nouns and the third singular marker for verbs
Use the prefix –un
Using –ing –ed –er and –est where no change is needed in the spelling of root words
Write from memory simple sentences dictated by the teacher that include words using the GPCs and common exception words taught so far
	sit as a table holding a pencil comfortably and correctly
begin to form lower case letters in the correct direction , starting and finishing in the right place
form capital letters
form digits 0-9
understand which letters belong to which handwriting families













	Year 2 

	Information
e.g. fact files, posters
reports

	Recount
	Instructions
	Fiction

	Transcription
	Transcription
	Transcription
	Transcription

	· Sentences with full stops and capital letters (including for proper nouns).
· Question marks.
· Commas to separate items in lists.
· Apostrophes for singular possession in nouns (e.g., A penguin’s feathers).
· Use present tense.
· Suffixes (‑ing, ‑er, ‑est).
· Spell words using taught phonics and common exception words.
· Apply suffixes and prefixes beyond Year 1 (e.g., ‑ness, ‑ful, ‑less, ‑ly).
· Spell words with contracted forms (can’t, didn’t, hasn’t).
· Handwriting: develop a joined style, consistent size, spacing, and stamina for longer texts.

	· Sentences with full stops (including for proper nouns).
· Exclamation marks for effect.
· Question marks.
· Apostrophes for simple contracted forms (I’m, I’ve).
· Use past tense.
· Use past progressive tense (was/were + ing).
· Suffixes (‑ed, ‑ing, ‑ly, ‑er, ‑est).
· Spell words using taught phonics and Year 2 common exception words.
· Apply suffixes and prefixes beyond Year 1 (e.g., ‑ness, ‑ful, ‑less, ‑ly).
· Spell words with contracted forms (can’t, didn’t, hasn’t).
· Handwriting: develop a joined style, consistent size, spacing, and stamina for longer texts.
· Leave spaces between words consistently.

	· Sentences with full stops and capital letters.
· Commas to separate items in a list.
· Apostrophes for simple contracted forms (e.g., don’t).
· Use present tense consistently.
· Spell words using taught phonics and Year 2 common exception words.
· Apply suffixes and prefixes beyond Year 1 (e.g., ‑ness, ‑ful, ‑less, ‑ly).
· Spell words with contracted forms (can’t, didn’t, hasn’t).
· Handwriting: develop a joined style, consistent size, spacing, and stamina for longer texts.
· Leave spaces between words consistently.

	· Sentences with full stops and capital letters (including for proper nouns).
· Exclamation marks for effect (Stop!).
· Question marks.
· Commas to separate items in lists.
· Apostrophes for singular possession in nouns.
· Use past and present tense mostly correctly throughout writing.
· Past progressive tense (was/were + ing).
· Suffixes (‑ed, ‑ing, ‑ly, ‑er, ‑est).
· Spell words using taught phonics and Year 2 common exception words.
· Apply additional suffixes and prefixes (‑ness, ‑ful, ‑less, ‑ly).
· Spell words with contracted forms (can’t, didn’t, hasn’t).
· Handwriting: develop a joined style, consistent size, spacing, and stamina for longer texts.
· Leave spaces between words consistently.


	Composition
	Composition 
	Composition 
	Composition 

	· Use key words and new vocabulary – specific to the topic.
· Use conjunctions and pronouns to extend and link sentences.
· Co‑ordination (and, or, but) to write compound sentences.
· Subordination (when, if, that, because) to write complex sentences.
· Some expanded noun phrases to add description and detail.
· Write statements and questions.
· Sequence facts logically into paragraphs or sections.
· Use headings and subheadings to organise information.
· Write for a clear audience and purpose (e.g., fact files, reports, topic booklets).
· Add detail using topic‑specific vocabulary (Tier 3 words).
· Planning writing: jotting ideas, orally rehearsing, organising into paragraphs.

	· Use conjunctions and pronouns to extend and link sentences.
· Co‑ordination (and, or, but) to write compound sentences.
· Subordination (when, if, that, because) to write complex sentences.
· Some expanded noun phrases to add description and detail.
· Some use of ‑ly to turn adjectives into adverbs.
· Write statements, questions, and exclamations appropriately.
· Sequence events logically using time connectives (first, next, then, after, finally).
· Include detail to describe people, places, and feelings in recounts.
· Write for an audience (e.g., diary entry, letter, recount of a trip).
· Planning writing: jotting ideas, orally rehearsing, organising into paragraphs.

	· Use key words and new vocabulary.
· Use technical vocabulary specific to the process or task.
· Co‑ordination (and, or, but) to write compound sentences.
· Some expanded noun phrases where needed.
· Some use of ‑ly to turn adjectives into adverbs.
· Write commands appropriately (imperative verbs: cut, mix, put, go).
· Sequence steps logically using time connectives (first, next, then, finally).
· Write for a clear audience and purpose (e.g., recipes, classroom routines, how‑to guides).
· Planning writing: jotting ideas, orally rehearsing, organising into paragraphs.

	· Use key words and new vocabulary from text.
· Use conjunctions and pronouns to extend and link sentences.
· Co‑ordination (and, or, but) to write compound sentences.
· Subordination (when, if, that, because) to write complex sentences.
· Some expanded noun phrases to add description and detail.
· Some use of ‑ly to turn adjectives into adverbs.
· Write statements, questions, and exclamations.
· Sequence sentences to form short narratives with a clear beginning, middle, and end.
· Use time connectives (first, then, suddenly, finally) to order events.
· Develop characters and settings with simple descriptive detail.
· Experiment with different story types (retelling familiar tales, creating new endings, short imaginative stories).
· Write for an audience (sharing stories with peers, reading aloud).
· Write for an audience (sharing stories with peers, reading aloud).
·  Adjusting tone and style depending on purpose (inform, entertain, instruct).
· Planning writing: jotting ideas, orally rehearsing, organising into paragraphs.


	Grammar/ Spelling
	
	Handwriting
	

	· Spell by segmenting spoken words into phonemes and representing these by graphemes spelling many correctly
· Learn new ways of spelling phonemes for which 1 or more spellings are already known, and learn some words with each spelling, including a few common homophones
· Learn to spell some common exception words
· Learn to spell more words with contracted forms
· Learning the possessive apostrophe
· Distinguishing between homophones and near homophones
· Add suffixes to spell longer words including –ment, -ness, -ful, -less, -ly 
· Write from memory simple sentences dictated by the teacher that include words using the GPCs, common exception words and punctuation taught so far
· Proofreading for spelling/punctuation errors.
· Making simple revisions (adding adjectives, improving word choice).
· Re-reading to check consistency of tense and meaning. 
·  Using topic-specific Tier 2 and Tier 3 vocabulary.
· Exploring synonyms/antonyms for variety.
· Beginning to use dictionaries or word banks
· Consistent use of present and past tense across writing.
· Introduction of progressive tense (already noted, but highlight as a key NC expectation).
· Awareness of sentence types (statements, questions, exclamations, commands).
· Collaborative editing: editing with peers/teacher support.
· Publishing/presenting writing: sharing finished work with an audience (links to handwriting/presentation).




	· Form lower case letters of the correct size relative to one another 
· Start using some of the diagonal and horizontal strokes needed to join letters and understand which letters, when adjacent to one another, are best left enjoined
· Write capital letters and digits of the correct size, orientation and relationship to one another and to lower case letters
· Use spacing between words that reflects the size of the letters
· Emphasis on legibility and presentation for audience.
· Writing longer texts fluently without losing accuracy.





	Year 3  

	Non-Chronological reports
	Recount
	Instructions
	Explanation
	Persuasion
	Fiction

	Transcription
	Transcription
	Transcription
	Transcription
	Transcription
	Transcription

	Apostrophes for singular possession.
· Consistent present tense including present progressive (is/are + ing).
· Capitals for proper nouns.
· Question marks.
· Use commas after fronted adverbials (e.g., “In the rainforest,…”).
· Spell words with prefixes and suffixes (dis‑, mis‑, in‑, ‑ly, ‑ful, ‑less).
· Spell words with contracted forms (don’t, can’t, hasn’t).
· Handwriting: develop a joined style, consistent size, spacing, and stamina for longer texts

	· Consistent past tense including past progressive (was/were + ing).
· Present perfect tense for diaries and letters (have/has + past participle).
· Capital letters for proper nouns.
· Use commas after fronted adverbials (e.g., “Later that day,…”).
· Apostrophes for singular and plural possession (e.g., “the children’s coats”).
· Spell words with prefixes and suffixes (dis‑, mis‑, in‑, ‑ly, ‑ful, ‑less).
· Spell words with contracted forms (didn’t, hasn’t, couldn’t).
· Handwriting: maintain a joined style, consistent size, spacing, and stamina for longer texts

	· Commas in a list.
· Questions and exclamation marks in openings and closings.
· Consistent present tense.
· Capitals for proper nouns.
· Apostrophes for possession and contractions (e.g., “the teacher’s desk,” “don’t”).
· Spell words with prefixes and suffixes (dis‑, mis‑, in‑, ‑ly, ‑ful, ‑less).
· Spell words with contracted forms (can’t, didn’t, hasn’t).
· Handwriting: maintain a joined style, consistent size, spacing, and stamina for longer texts

	· Use capital letters for proper nouns.
· Use question marks where appropriate.
· Apostrophes for singular possession.
· Commas after fronted adverbials (e.g., “In the morning,…”).
· Spell words with prefixes and suffixes (dis‑, mis‑, in‑, ‑ly, ‑ful, ‑less).
· Spell words with contracted forms (don’t, can’t, hasn’t).
· Handwriting: maintain a joined style, consistent size, spacing, and stamina for longer texts

	· Apostrophes for possession (the school’s rules).
· Question marks.
· Exclamation marks for effect (Act now!).
· Capitals for proper nouns and emphasis.
· Commas in lists (e.g., “fun, exciting, and educational”).
· Spell words with prefixes and suffixes (dis‑, mis‑, in‑, ‑ly, ‑ful, ‑less).
· Spell words with contracted forms (don’t, can’t, hasn’t).
· Handwriting: maintain a joined style, consistent size, spacing, and stamina for longer texts.

	· Use inverted commas to punctuate direct speech.
· Consistent past or present tense, including past/present progressive (the sun was shining / the sun is shining).
· Capitals for proper nouns.
· Use commas after fronted adverbials (e.g., “Later that day,…”).
· Apostrophes for possession and contractions (e.g., “the dragon’s cave,” “don’t”).
· Spell words with prefixes and suffixes (dis‑, mis‑, in‑, ‑ly, ‑ful, ‑less).
· Spell words with contracted forms (can’t, didn’t, hasn’t).
· Handwriting: maintain a joined style, consistent size, spacing, and stamina for longer texts.


	Composition 
	
	
	
	
	

	Use topic‑specific vocabulary.
· Group related ideas into paragraphs.
· Write simple, compound, and complex sentences using a variety of conjunctions.
· Use adverbs and prepositions to express time, place, and cause.
· Organise information with headings and subheadings.
· Sequence ideas logically within and across paragraphs.
· Include generalisations and comparisons (e.g., “Most mammals…” “Unlike reptiles…”).
· Write for a clear audience and purpose (e.g., fact files, reports, encyclopaedia entries).





	· Use topic‑ or theme‑specific vocabulary.
· Sequence ideas or events clearly, maintaining form (e.g., subheadings, letter openings).
· Write an opening paragraph and further paragraphs for each stage of the recount.
· Write simple, compound, and complex sentences using a variety of conjunctions.
· Use adverbs and prepositions to express time, place, and cause.
· Use time connectives (afterwards, later, suddenly, eventually) to guide the reader through events.
· Include descriptive detail to capture people, places, and feelings.
·   
	· Use technical vocabulary specific to the task or process.
· Sequence ideas or events clearly, maintaining form (e.g., bullet points, numbered steps).
· Write concise simple sentences (statements and commands).
· Use adverbs and prepositions to express time, place, and cause.
· Use imperative verbs consistently (mix, cut, place, fold).
· Organise instructions with headings, subheadings, or numbered steps.
· Include openings and closings that engage the reader (e.g., “Are you ready to start?”).
· Write for a clear audience and purpose (recipes, how‑to guides, classroom routines).

	· Use technical vocabulary specific to the process or topic.
· Sequence ideas or events logically, maintaining form (e.g., subheadings, arrows, bullet points, numbers).
· Write simple, compound, and complex sentences using a variety of conjunctions.
· Use adverbs and prepositions to express time, place, and cause.
· Use conjunctions for cause (because, before, after).
· Consistent present tense including present progressive (is/are + ing) unless explaining past events.
· Organise writing with clear sections (introduction, explanation, conclusion).
· Use causal connectives (so, therefore, consequently, as a result) to show relationships.
· Write for a clear audience and purpose (e.g., “How it works” texts, science explanations).
· Include diagrams or labelled illustrations to support written explanation.

	· Use vocabulary related to the theme (topic‑specific, emotive, and persuasive words).
· Sequence ideas in a logical order, maintaining form (e.g., subheadings, bullet points, captions).
· Write simple, compound, and complex sentences using a variety of conjunctions.
· Use adverbs and prepositions to express time, place, and cause.
· Use persuasive devices such as rhetorical questions (“Do you want to miss out?”).
· Include strong openings and conclusions to convince the reader.
· Use repetition for emphasis (e.g., “We must… We must…”).
· Write for a clear audience and purpose (e.g., adverts, posters, persuasive letters).

	· Use a varied and rich vocabulary.
· Write an opening paragraph and further paragraphs for each stage of the narrative (beginning, middle, end).
· Write simple, compound, and complex sentences using a variety of conjunctions.
· Use adverbs and prepositions to express time, place, and cause.
· Develop characters and settings with descriptive detail.
· Sequence events logically, using time connectives (suddenly, later, afterwards, eventually).
· Experiment with different narrative forms (retelling familiar tales, creating new stories, alternative endings).
· Write for a clear audience and purpose (sharing stories with peers, reading aloud).


	· Grammar/ spelling 

	· Handwriting 

	Extending the range of sentences with more than one clause by using a wider range of conjunctions including: when, if , because , although
Use the present perfect form of verbs in contrast to the present tense
Choosing nouns or pronouns appropriately for clarity and cohesion and to avoid repetition
Use conjunctions, adverbs and prepositions to exress time and cause
Use fronted adverbials
Use commas
Possessive apostrophe with plural nouns
Using and punctuating direct speech 
suffixes and understand how to add them
Spell further homophones 
Spell words that are often misspelt
Place the possessive apostrophe accurately in words with regular plurals and in words with irregular plurals
Use the first 2 or 3 letters of a words to check its spelling in a dictionary
Write from memory simple sentences, dictated by the teacher, that include words and punctuation taught so far
 
	Use the diagonal and horizontal strokes that are needed to join letters and understand which letters, when adjacent to one another, are best left unjoined 
Increase the legibility, consistency and quality of their handwriting.













	Year 4 

	Non-chronological report
	Recount
	Instructions
	Explanation
	Persuasion
	Fiction

	Transcription
	Transcription
	Transcription
	Transcription
	Transcription
	Transcription

	Commas after fronted adverbials (both phrases and clauses).
· Some use of determiners (this, those, every, many).
· Possessive apostrophes after plural nouns (e.g., Vikings’ treasure).
· Capitals for proper nouns.
· Spell words with further prefixes and suffixes (auto‑, super‑, anti‑, ‑ation, ‑ous).
· Spell homophones and near‑homophones (there/their/they’re, to/too/two).
· Handwriting: maintain a joined style, consistent size, spacing, and stamina for longer texts

	· Commas after fronted adverbials (both phrases and clauses).
· Consistent past tense including past progressive (was/were + ing).
· Continue to work on present perfect tense (have/has + past participle).
· Use inverted commas and other speech punctuation in news reports for direct quotes.
· Capitals for proper nouns.
· Apostrophes for possession (singular and plural).
· Spell words with further prefixes and suffixes (auto‑, super‑, anti‑, ‑ation, ‑ous).
· Spell homophones and near‑homophones (there/their/they’re, to/too/two).
· Handwriting: maintain a joined style, consistent size, spacing, and stamina for longer texts

	· Commas after fronted adverbials (both phrases and clauses).
· Capitals for proper nouns.
· Apostrophes for possession and contractions (e.g., “the teacher’s desk,” “don’t”).
· Spell words with further prefixes and suffixes (auto‑, super‑, anti‑, ‑ation, ‑ous).
· Spell homophones and near‑homophones (there/their/they’re, to/too/two).
· Handwriting: maintain a joined style, consistent size, spacing, and stamina for longer texts.

	· Commas after fronted adverbials (both phrases and clauses).
· Capitals for proper nouns.
· Apostrophes for possession (singular and plural).
· Spell words with further prefixes and suffixes (auto‑, super‑, anti‑, ‑ation, ‑ous).
· Spell homophones and near‑homophones (there/their/they’re, to/too/two).
· Handwriting: maintain a joined style, consistent size, spacing, and stamina for longer texts.

	· Commas after fronted adverbials (both phrases and clauses).
· Possessive apostrophes after plural nouns (e.g., teachers’ meeting, dogs’ owners).
· Capitals for proper nouns and emphasis.
· Spell words with further prefixes and suffixes (auto‑, super‑, anti‑, ‑ation, ‑ous).
· Spell homophones and near‑homophones (there/their/they’re, to/too/two).
· Handwriting: maintain a joined style, consistent size, spacing, and stamina for longer texts

	· Commas after fronted adverbials (both phrases and clauses).
· Standard English forms for verb inflections (e.g., we were not we was).
· Understand the difference between plural and possessive ’s (the dogs / the dog’s bone / the dogs’ owners).
· Use inverted commas and other speech punctuation to punctuate direct speech.
· Capitals for proper nouns.
· Apostrophes for possession and contractions.
· Spell words with further prefixes and suffixes (auto‑, super‑, anti‑, ‑ation, ‑ous).
· Spell homophones and near‑homophones (there/their/they’re, to/too/two).
· Handwriting: maintain a joined style, consistent size, spacing, and stamina for longer texts


	Composition
	Composition
	Composition
	Composition
	Composition
	Composition

	· Use rich, topic‑specific vocabulary.
· Organise information and ideas into paragraphs around a clear theme.
· Use expanded noun phrases (modifying adjectives, nouns, and prepositional phrases).
· Use fronted adverbials to vary sentence structure.
· Sequence ideas logically across sections (introduction, main points, conclusion).
· Use headings, subheadings, bullet points, or numbered steps to structure information.
· Include generalisations and comparisons (e.g., “Most Vikings…” “Unlike Anglo‑Saxons…”).
· Write for a clear audience and purpose (reports, fact files, explanations, persuasive texts).

	· Use topic‑ or theme‑specific vocabulary.
· Organise writing into paragraphs to sequence more extended narrative structures.
· Use expanded noun phrases (modifying adjectives, nouns, and prepositional phrases).
· Use fronted adverbials to vary sentence structure.
· Develop openings and closings that suit the recount form (e.g., diary entry, letter, news report).
· Include descriptive detail to capture people, places, and feelings.
· Sequence events logically, using time connectives (afterwards, later, suddenly, eventually).
· Write for different audiences and purposes (personal recounts, historical recounts, news reports).

	· Use technical vocabulary specific to the process or task.
· Use simple organisational devices to aid presentation (e.g., subheadings, bullet points, numbers).
· Write concise and clear expanded noun phrases (modifying adjectives, nouns, and prepositional phrases).
· Use fronted adverbials to vary sentence structure.
· Write concise simple sentences (statements and commands).
· Sequence steps logically and consistently.
· Include openings and closings that engage the reader (e.g., “Are you ready to begin?”).
· Write for a clear audience and purpose (recipes, how‑to guides, classroom routines).


	· Use technical vocabulary specific to the process or theme.
· Use simple organisational devices to aid presentation (e.g., subheadings, bullet points, numbers).
· Write using expanded noun phrases (modifying adjectives, nouns, and prepositional phrases).
· Use fronted adverbials to vary sentence structure.
· Sequence ideas logically to explain processes or reasons.
· Include causal connectives (because, therefore, consequently, as a result) to show relationships.
· Write for a clear audience and purpose (science reports, “How it works” texts, explanations of natural phenomena).
· Integrate diagrams, charts, or labelled illustrations to support written explanation.

	· Use expanded noun phrases (modifying adjectives, nouns, and prepositional phrases) to add emphasis and detail.
· Write a variety of sentence types, using conjunctions for cause (because, so, before, after).
· Use fronted adverbials (e.g., Firstly, After that, Finally) to structure arguments.
· Sequence ideas logically into paragraphs with clear openings and conclusions.
· Include persuasive devices such as rhetorical questions, repetition, and emotive language.
· Write for a clear audience and purpose (letters, posters, speeches, adverts).

	· Use a varied and rich vocabulary to enhance narrative detail.
· Organise writing into paragraphs to sequence more extended narrative structures (clear beginning, middle, end).
· Use expanded noun phrases (modifying adjectives, nouns, and prepositional phrases).
· Use fronted adverbials to vary sentence structure (Later that evening, …).
· Develop characters, settings, and plots with descriptive detail.
· Experiment with dialogue, action, and description to move the story forward.
· Write for different audiences and purposes (retelling myths, creating original stories, alternative endings).


	Grammar/ spelling 

	Handwriting

	Extending the range of sentences with more than one clause by using a wider range of conjunctions including: when, if , because , although
Use the present perfect form of verbs in contrast to the present tense
Choosing nouns or pronouns appropriately for clarity and cohesion and to avoid repetition
Use conjunctions, adverbs and prepositions to exress time and cause
Use frnted adverbials
Use commas
Poseesive apostrophe with plural nouns
Using and punctuatin direct speech 
suffixes and understand how to add them
Spell further homophones 
Spell words that are often misspelt
Place the possessive apostrophe accurately in words with regular plurals and in wrds with irregular plurals
Use the first 2 or 3 letters of a words to check its spelling in a dictionary
Write from memory simple sentences, dictated by the teacher, that include words and punctuation taught so far
 
	Use the diagonal and horizontal strokes that are needed to join letters and understand which letters, when adjacent to one another, are best left unjoined 
Increase the legibility, cinsistnecy and quality of their handwriting










	Year 5 

	Non- chronological Report

	Recount
	Explanation
	Persuasion
	Fiction

	Transcription
	Transcription
	Transcription
	Transcription
	Transcription

	· Accurate spelling of Year 5/6 statutory words.
· Possessive apostrophes after plural nouns (e.g., Vikings’ treasure).
· Brackets, commas, or dashes for parenthesis.
· Commas to clarify meaning and avoid ambiguity.
· Handwriting: fluent, legible, joined style for extended texts.

	· Consistent past tense, including past progressive (was/were + ing).
· Continue to use present perfect tense (have/has + past participle).
· Commas after fronted adverbials to clarify meaning.
· Inverted commas and other speech punctuation for direct quotes in news reports.
· Dashes for informal parenthesis in letters/emails.

	· Possessive apostrophes after plural nouns.
· Brackets for extra information.
· Commas to clarify meaning.

	· Inverted commas and other speech punctuation for quotes/recommendations.
· Brackets and dashes for parenthesis.
· Commas to clarify meaning.

	· Inverted commas and other speech punctuation for dialogue.
· Range of verb forms including past/present progressive and present perfect.
· Commas to clarify meaning and avoid ambiguity.


	· Composition 
	· Composition
	· 
	· 
	· 

	· Use precise word choices to convey factual detail.
· Organise complex information into clear paragraphs with headings/subheadings.
· Use cohesive devices (sentence types, adverbials, tense choice, synonyms, pronouns).
· Expanded noun phrases for factual detail.
· Relative clauses to add information.
· Adverbs and modal verbs to indicate possibility.
· Integrate diagrams, charts, or labelled illustrations to support explanation.

	· Demonstrate awareness of audience through vocabulary choices.
· Organise extended narrative into paragraphs.
· Use cohesive devices for cohesion.
· Expanded noun phrases and relative clauses.
· Fronted adverbials and modal verbs.
· Develop openings and closings that suit the recount form (e.g., diary entry, letter, news report).
· Include descriptive detail to capture people, places, and feelings.

	· Use technical vocabulary specific to the process or theme.
· Précis information to summarise clearly.
· Organise complex information into paragraphs.
· Use cohesive devices for cohesion.
· Expanded noun phrases and relative clauses.
· Variety of clause structures (subordinating conjunctions, adverbs).
· Modal verbs/adverbs for possibility.
· Integrate diagrams, charts, or labelled illustrations to support explanation.

	· Demonstrate awareness of audience through persuasive vocabulary choices.
· Organise complex information into paragraphs with clear openings/conclusions.
· Use cohesive devices for cohesion.
· Expanded noun phrases and relative clauses.
· Adverbs and modal verbs for possibility (e.g., “You should definitely visit this centre”).
· Persuasive devices: rhetorical questions, repetition, emotive language.
· Adjust tone/style depending on purpose (formal letter vs advert).

	· Develop characterisation by showing what characters say, do, and feel.
· Organise complex narrative into paragraphs.
· Use cohesive devices for cohesion.
· Expanded noun phrases and relative clauses.
· Adverbs and modal verbs for possibility.
· Experiment with different story types (retelling, new endings, imaginative stories).
· Build atmosphere and integrate dialogue to advance action.


	Grammar/ Spelling 
	Handwriting

	Use further prefixes and suffixes 
Spell some words with silent letters
Continue to distinguish between homophones and non- homophones
Use knowledge of morphology and etymology in spelling and understand that the spelling of some words needs to be learnt specifically
Use dictionaries to check the meaning of words
Use the first three or four letters of a word to check spelling, meaning or both of these in a dictionary
Use a thesaurus
Recognise vocabulary and structures that are appropriate for formal speech and writing, including subjunctive forms 
Using passive verbs to affect the presentation of information in a  sentence
Using the perfect form of verbs to mark relationships of time and cause
Using expanded noun phrases to convey complicated information concisely 
Using modal verbs or adverbs to indicate degrees of possibility
Using relative clauses beginning with who, which, where, when, whose, that or with an implied (i.e, omitted) relative pronoun
 Indicate grammatical and other features by:
· Using commas to clarify meaning or avoid ambiguity in writing
· Using hyphens to avoid ambiguity
· Using brackets, dashes or commas to indicate parenthesis
· Using semi colons, colons, or dashes to mark boundaries between independent clauses 
· Using a colon to introduce a list
· Punctuating bullet points consistently
· Use and understand the grammatical terminology accurately and appropriately in discussing their writing and reading
	Write legibly, fluently and with increasing speed by: 
Choosing which shape of a letter to use when given choices and deciding whether or not to join specific letters
Choosing the writing implement that is best suited for a task




	Year 6 

	Non-chronological report
	Recount
	Explanation
	Persuasion
	Discussion
	Fiction

	Transcription 
	Transcription
	Transcription
	Transcription 
	Transcription
	Transcription

	· Accurate spelling of Year 5/6 statutory words.
· Use colons and semicolons to separate and clarify information.
· Hyphens and dashes to avoid ambiguity.
· Brackets, commas, or dashes for parenthesis.
·   Handwriting: fluent, legible, joined style for extended texts.
	· Passive voice in news reports (agentless passive: “The windows were smashed”).
· Dashes and brackets for informal comments.
· Present perfect tense in diaries (“I have been very busy today…”).
· Inverted commas and other speech punctuation for direct quotes.

	· Passive voice (“The cog was turned by the chain”).
· Brackets for extra information.
· Colons and semicolons for clarity.

	· Inverted commas and other speech punctuation for quotes/recommendations.
· Brackets and dashes for parenthesis.
· Colons and semicolons for emphasis and clarity.

	· Semi‑colons to contrast viewpoints.
· Colons to introduce lists or explanations.
· Passive voice for neutrality.

	· Inverted commas and other speech punctuation for dialogue.
· Range of verb forms including past/present progressive and present perfect.
· Passive voice for effect.
· Hyphens in adjectives to avoid ambiguity.


	Composition
	Composition
	Composition
	Composition
	Composition
	Composition

	· Convey complex information concisely.
· Use a wide range of cohesive devices to link within and across paragraphs.
· Organise information with headings, subheadings, bullet points, and other presentational devices.
· Expanded noun phrases for factual detail.
· Relative clauses (including omitted relative pronouns).
· Adverbs and modal verbs to indicate possibility.
· Integrate diagrams, charts, or labelled illustrations to support explanation.

	· 
· Make appropriate vocabulary choices to suit formality.
· Use paragraphs to expand ideas, descriptions, themes, or events.
· Use cohesive devices across paragraphs.
· Expanded noun phrases and relative clauses.
· Develop openings and closings that suit the recount form (diary, letter, news report).
· Include descriptive detail to capture people, places, and feelings.

	· Convey complex information concisely.
· Use technical vocabulary specific to the process/theme.
· Précis information to summarise clearly.
· Organise complex information into paragraphs.
· Use cohesive devices for cohesion.
· Expanded noun phrases and relative clauses.
· Variety of clause structures (subordinating conjunctions, adverbs).
· Modal verbs/adverbs for possibility.
· Integrate diagrams, charts, or labelled illustrations to support explanation.

	· Make appropriate vocabulary choices to suit formality.
· Use cohesive devices across paragraphs.
· Expanded noun phrases and relative clauses (including omitted pronouns).
· Passive voice for authority.
· Adverbs and modal verbs for possibility (“You should definitely visit this centre”).
· Use of subjunctive (“If I were you…”).
· Persuasive devices: rhetorical questions, repetition, emotive language.
· Adjust tone/style depending on purpose (formal letter vs advert).

	· Make appropriate vocabulary choices to suit formality.
· Use cohesive devices across paragraphs.
· Organise information with headings, subheadings, and presentational devices.
· Expanded noun phrases and relative clauses.
· Modal verbs/adverbs for possibility.
· Use of subjunctive for hypothetical or formal argument.
· Present balanced arguments with contrasting viewpoints.

	· Create atmosphere and settings using expressive and figurative language.
· Use paragraphs to expand ideas, descriptions, themes, or events.
· Use cohesive devices across paragraphs.
· Expanded noun phrases and relative clauses.
· Adverbs and modal verbs for possibility.
· Past and present progressive in setting descriptions (“The sun was shining, the birds were tweeting”).
· Use of subjunctive for hypothetical or formal tone.
· Develop characterisation by showing what characters say, do, and feel.
· Experiment with narrative structures (flashbacks, shifts in perspective).


	Grammar/ Spelling 
	Handwriting

	Use further prefixes and suffixes 
Spell some words with silent letters
Continue to distinguish between homophones and non- homophones
Use knowledge of morphology and etymology in spelling and understand that the spelling of some words needs to be learnt specifically
Use dictionaries to check the meaning of words
Use the first three or four letters of a word to check spelling, meaning or both of these in a dictionary
Use a thesaurus
Recognise vocabulary and structures that are appropriate for formal speech and writing, including subjunctive forms 
Using passive verbs to affect the presentation of information in a  sentence
Using the perfect form of verbs to mark relationships of time and cause
Using expanded noun phrases to convey complicated information concisely 
Using modal verbs or adverbs to indicate degrees of possibility
Using relative clauses beginning with who, which, where, when, whose, that or with an implied (i.e, omitted) relative pronoun
 Indicate grammatical and other features by:
· Using commas to clarify meaning or avoid ambiguity in writing
· Using hyphens to avoid ambiguity
· Using brackets, dashes or commas to indicate parenthesis
· Using semi colons, colons, or dashes to mark boundaries between independent clauses 
· Using a colon to introduce a list
· Punctuating bullet points consistently
Use and understand the grammatical terminology accurately and appropriately in discussing their writing and reading
	Write legibly, fluently and with increasing speed by: 
Choosing which shape of a letter to use when given choices and deciding whether or not to join specific letters
Choosing the writing implement that is best suited for a task










	EYFS spelling List

	is I and go no so to do into has his the he be me we was her my by you are all  she put push pull full they of here there were out house one once some come love have 
what when said ask little like


	Year 1 Spelling list 

	the a do to today of said says are were was is his had I you your they be he me she we no go so by my here there where love some come one once ask friend school put push pull full house our 

move prove door poor floor eye shoe hour half parents busy pretty beautiful eye shoe please because any many want water great break who whole 

	Year 2 spelling list

	 child cold grass improve  poor wild gold  pass sugar Christmas find most hold after plant could everybody mind told both fast path would even floor children every last bath sure because climb great past hour eye kind only break father move should behind old steak class prove who whole many busy water half any clothes  again money 

oh again Mr Mrs people friend school asked your our where their please because any many want water great break who whole
move prove door poor floor eye shoe hour half parents busy pretty beautiful 

	Year 3 and 4 spelling List

	accident(ally) actual(ly) address answer appear arrive believe bicycle breath breathe build busy/business calendar caught centre century certain circle complete consider continue decide describe different difficult disappear early earth eight/eighth enough exercise experience experiment extreme famous favourite February forward(s) fruit grammar group guard guide heard heart height history imagine increase important interest island knowledge learn length library material medicine mention minute natural naughty notice occasion(ally) often opposite ordinary particular peculiar perhaps popular position possess(ion) possible potatoes pressure probably promise purpose quarter question recent regular reign remember sentence separate special straight strange strength suppose surprise therefore though/although thought through various weight woman/women

		

	Year 5 and 6 spelling list

	accommodate accompany according achieve aggressive amateur ancient apparent appreciate attached available average awkward bargain bruise category cemetery committee communicate community competition conscience* conscious* controversy convenience correspond criticise (critic + ise) curiosity definite desperate determined develop dictionary disastrous embarrass environment equip (–ped, –ment) especially exaggerate excellent existence explanation familiar foreign forty frequently government guarantee harass hindrance identity immediate(ly) individual interfere interrupt language leisure lightning marvellous mischievous muscle necessary neighbour nuisance occupy occur opportunity parliament persuade physical prejudice privilege profession programme pronunciation queue recognise recommend relevant restaurant rhyme rhythm sacrifice secretary shoulder signature sincere(ly) soldier stomach sufficient suggest symbol system temperature thorough twelfth variety vegetable vehicle yacht




	Adaptions
	

	Use of ICT Clickr/ touch typing 
Word mats for topic
Key/ tricky word mats
Use of scribes
Pre teach sessions
Writing sentences programme
Working wall 
WAGOLL’s/ teacher models
Sentence building (words on cards) 
Talking points
Guided writes

	Support staff
Videos to prompt thinking
Writing frames/ templates
Opportunity for discussions
Visuals / concrete resources
Dictionaries/ thesaurus
Quiet areas to work/ single tables
Allow additional time to compete work
Scaffolding worksheets
Paired/ shared practise and write
Oral rehearsal




	AMA 
	

	Split input or straight to task 
Writing from a different viewpoint
Writing for a purpose 
Uplevelling work with dictionaries and thesaurus 
Editing 
Creative writing decisions
	Paired work/ cooperative work
Editing work
Choosing how to present work 
Write for an audience/ perform/ present to the class 
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consonant, consonant letter vowel, vowel letter
inverted commas (or ‘speech marks’)

roduced (statutory requirement)

The grammatical difference between plural and possessive —s

Standard English forms for verb inflections instead of local spoken
forms [for example, we were instead of we was, or / did instead of /
done]

Noun phrases expanded by the addition of modifying adjectives, nouns
and preposition phrases (e.g. the teacher expanded to: the strict maths
teacher with curly hair)

Fronted adverbials [for example, Later that day, | heard the bad news.]

Use of paragraphs to organise ideas around a theme
Appropriate choice of pronoun or noun within and across sentences to
aid cohesion and avoid repetition

Use of inverted commas and other punctuation to indicate direct
speech [for example, a comma after the reporting clause; end
punctuation within inverted commas: The conductor shouted, “Sit
down!’]

Apostrophes to mark plural possession [for example, the girl’s name,
the girls’ names]

Use of commas after fronted adverbials
Terminology | determiner
for pupils pronoun, possessive pronoun

adverbial
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English - Appendix 2: Vocabulary, grammar and punctuation

Detail of content to be introduced (statutory requirement)

Converting nouns or adjectives into verbs using suffixes [for example,
—ate; —ise; —ify]
Verb prefixes [for example, dis—, de—, mis—, over— and re-]

Sentence Relative clauses beginning with who, which, where, when, whose, that,
or an omitted relative pronoun
Indicating degrees of possibility using adverbs [for example, perhaps,
surely] or modal verbs [for example, might, should, will, must]

Text Devices to build cohesion within a paragraph [for example, then, after
that, this, firstly]

Linking ideas across paragraphs using adverbials of time [for example,
later], place [for example, nearby] and number [for example, secondly]
or tense choices [for example, he had seen her before]
Brackets, dashes or commas to indicate parenthesis
Use of commas to clarify meaning or avoid ambiguity
Terminology | modal verb, relative pronoun
for pupils relative clause
parenthesis, bracket, dash
cohesion, ambiguity

Year 6: Detail of content to be introduced (statutory requirement)
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The difference between vocabulary typical of informal speech and
vocabulary appropriate for formal speech and writing [for example, find
out — discover; ask for — request; go in — enter]

How words are related by meaning as synonyms and antonyms [for
example, big, large, little].

Sentence Use of the passive to affect the presentation of information in a
sentence [for example, / broke the window in the greenhouse versus
The window in the greenhouse was broken (by me)].
The difference between structures typical of informal speech and
structures appropriate for formal speech and writing [for example, the
use of question tags: He’s your friend, isn’t he?, or the use of
subjunctive forms such as If | were or Were they to come in some very
formal writing and speech]
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Use of the semi-colon, colon and dash to mark the boundary between
independent clauses [for example, /t’s raining; I'm fed up]

Use of the colon to introduce a list and use of semi-colons within lists
n of bullet points to list information

How hyphens can be used to avoid ambiguity [for example, man eating
shark versus man-eating shark, or recover versus re-cover]
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Vocabulary, grammar and punctuation - Years 1 to 6

Year 1: Detail of content to be introduced (statutory requirement)

Regular plural noun suffixes —s or —es [for example, dog, dogs; wish,
wishes], including the effects of these suffixes on the meaning of the
noun

Suffixes that can be added to verbs where no change is needed in the
spelling of root words (e.g. helping, helped, helper)

How the prefix un- changes the meaning of verbs and adjectives
[negation, for example, unkind, or undoing: untie the boaf]

How words can combine to make sentences

Joining words and joining clauses using and

Sequencing sentences to form short narratives

Terminology
for pupils

Separation of words with spaces

Introduction to capital letters, full stops, question marks and exclamation
marks to demarcate sentences

Capital letters for names and for the personal pronoun /

letter, capital letter

word, singular, plural

sentence

punctuation, full stop, question mark, exclamation mark

Year 2: Detail of content to be introduced (statutory requirement)

gThe national

Formation of nouns using suffixes such as —ness, —er and by
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tail of content to be introduced (statutory requirement)
Formation of nouns using suffixes such as —ness, —er and by
compounding [for example, whiteboard, superman]
Formation of adjectives using suffixes such as —ful, —less
(A fuller list of suffixes can be found in the year 2 spelling section in
English Appendix 1)
Use of the suffixes —er, —est in adjectives and the use of —ly in
Standard English to turn adjectives into adverbs

Sentence Subordination (using when, if, that, because) and co-ordination (using
or, and, but)

Expanded noun phrases for description and specification [for example,
the blue butterfly, plain flour, the man in the moon]

How the grammatical patterns in a sentence indicate its function as
a statement, question, exclamation or command

English - Appendix 2: Vocabulary, grammar and punctuation

Year 2: Detail of content to be introduced (statutory requirement)

Correct choice and consistent use of present tense and past tense
throughout writing

Use of the progressive form of verbs in the present and past tense to
mark actions in progress [for example, she is drumming, he was
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English - Appendix 2: Vocabulary, grammar and punctuation

Year 2: Detail of content to be introduced (statutory requirement)
Correct choice and consistent use of present tense and past tense
throughout writing

Use of the progressive form of verbs in the present and past tense to
mark actions in progress [for example, she is drumming, he was
shouting]

Use of capital letters, full stops, question marks and exclamation marks
to demarcate sentences
Commas to separate items in a list
Apostrophes to mark where letters are missing in spelling and to mark
singular possession in nouns [for example, the girl’s name]
Terminology | noun, noun phrase
for pupils statement, question, exclamation, command
compound, suffix
adjective, adverb, verb
tense (past, present)
apostrophe, comma

Year 3: Detail of content to be introduced (statutory requirement)
Formation of nouns using a range of prefixes [for example super—,
anti—, auto—]

Use of the forms a or an according to whether the next word begins
with a consonant or a vowel [for example, a rock, an open box]
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adjective, adverb, verb
tense (past, present)
apostrophe, comma

Year 3: Detail of content to be

Formation of nouns using a range of prefixes [for example super-
anti—, auto—]

Use of the forms a or an according to whether the next word begins
with a consonant or a vowel [for example, a rock, an open box]
Word families based on common words, showing how words are
related in form and meaning [for example, solve, solution, solver,
dissolve, insoluble]

Sentence Expressing time, place and cause using conjunctions [for example,
when, before, after, while, so, because], adverbs [for example, then,
next, soon, therefore], or prepositions [for example, before, after,

during, in, because of]
Text Introduction to paragraphs as a way to group related material
Headings and sub-headings to aid presentation

Use of the present perfect form of verbs instead of the simple past [for
example, He has gone out to play contrasted with He went out to play]

m Introduction to inverted commas to punctuate direct speech
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